
Meeting of the Villanova University 
Academic Policy Committee 

Thursday, April 20, 2017 
2:30 PM – 4:00 PM 

Fedigan Room, SAC 400 

Minutes 

In Attendance: 
Sherry Bowen, Danai Chasaki, Gordon Coonfield, Jennifer Dixon, Marylu Hill, Shelly Howton, 
Christopher Kilby (chair), Eric Lomazoff, Peggy Lyons, Christine Palus, Lesley Perry, Elizabeth 
Petit de Mange, Michael Posner, Joseph Schick, Andrea Welker, Craig Wheeland, Daniel Wright, 
Dennis Wykoff, Tina Yang. 

Absent: 
DeVon Jackson, Sandra Kearney, Brian King, Adele Lindenmeyr, Krupa Patel, Rees Rankin, 
Eriny Tawfik. 
[NIA=Notified in Advance] 

Administrative Items 

1) Minutes for the meeting: Jennifer Dixon agreed to take notes.

2) Approving minutes for the March 21, 2017 APC meeting: APC unanimously approved the
minutes as circulated.

Old Business 

3) Reports of sub-committee chairs (as needed):

(a) Online CATS (Michael Posner): APC has a draft letter for tenure/promotion files regarding
transition to online CATS and will revisit this issue in the fall (when more CATS data are
available) to determine whether to request that the Office of the Provost include this letter
in all relevant tenure/promotion files.

OPIR now reports that the paper response rate figure (86%) for the fall 2016 CATS was
calculated with the correct denominator (which excludes students who WX’ed the course),
in which case the response rate can be directly compared to the 82% response rate for the
online CATS from that semester.

Remaining questions to ask software vendor:  1) Can we identify the device type used
[laptop, tablet, phone] to see how this impacts the comment rate?  2) Can individual
instructors control when students get access to CATS?  Is it possible to have faculty have
a password to give students access, and, if so, is it desirable (since some faculty may forget)?
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(b) Academic Integrity (Andrea Welker):  The subcommittee submitted a report to APC 
(attached) with recommendations for policy changes.  The subcommittee also compiled an 
FAQ to assist in educating faculty (with a flow chart forthcoming).  In the discussion of 
the academic integrity violations policy the point was made that if faculty fail to follow the 
procedure but impose a grade penalty anyway, the student is likely to win a grade appeal.  
There was some confusion over the populations reported in columns 2 and 3 of Table 1 
and what conclusions could be drawn from them.  In the interest of time, APC voted on 
just one of the recommendations in the report:  APC unanimously supported the 
recommendation that faculty simultaneously report academic integrity violations to their 
college dean (or designee) and department chair.  Information about this policy will be 
disseminated to chairs by the office of the Provost but Faculty Congress department 
liaisons should also inform department level faculty.  

(c) University Core Curriculum (Marylu Hill):  The subcommittee submitted a report (attached) 
recommending that the courses that are common across the undergraduate colleges (ACS 
1000, 1001; Theology 1000) together with the learning community experiences be renamed 
the First Year Experience (FYE).  The report emphasizes the unique aspects of Villanova’s 
FYE and spells out the connection between its academic and residential components.  APC 
unanimously supported forwarding the report to the Office of the Provost. 

4) Update on research policy committee proposal:  The Faculty Congress Chair has invited any 
APC members interested in learning more about this proposal to the next Faculty Congress 
meeting (Friday, 4/28 from 2:30-3:30 PM in SAC 300). 

5) Permission to record classes:  Neither the current faculty handbook nor Pennsylvania law 
appear to require the instructor’s permission to record a class.  (University Council reached a 
similar conclusion.)  APC plans to return to this topic in the fall. 

6) Framework for cross-college majors:  In order to preemptively develop a policy framework to 
guide the design of cross-college majors, APC discussed plans to set up a subcommittee on 
this topic in the fall.  A list of issues (developed in part through conversation with Randy 
Weinstein—attached) should provide a starting point for subsequent discussions. 

New Business 

7) Diversity and inclusion questions for CATS:  Craig Wheeland shared a draft of proposed new 
CATS questions related to diversity and inclusion with the committee.  A number of questions 
were raised: 

(a) Has thought been given to eliminating other questions (or a more systematic reform of the 
CATS)?  Most questions are not used in faculty evaluation and lengthy questionnaires place 
a substantial burden on students who fill them out for each class, each semester. 

(b) Will questions about students’ learning from working and interacting with individuals from 
diverse backgrounds be appropriate in all classes?  Some classes are relatively 
homogeneous in terms of student backgrounds. 

(c) For optional questions, when is the decision to include the question made by the instructor 
and when by the department chair? 
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(d) The following question was seen as particularly problematic: “Please comment on the 
instructor’s sensitivity to the diversity of the students in the class.  (For example, biological 
sex, disability, gender identity, national origin, political viewpoint, race/ethnicity, religious 
beliefs, sexual orientation, and socio-economic status).” 

While the committee appreciated the time and effort that went into formulating these questions, 
the consensus was that this is an important issue and APC will need to spend more time on it 
(i.e., in the fall of 2017), including meeting with members of the group that developed these 
questions.  This will include learning the goal of the exercise and expectations for how 
responses would be used. 

8) APC topics for next academic year:  The committee briefly reviewed results from an earlier 
survey of potential topics for APC to examine next semester.  Christopher will narrow the list 
and circulate to help develop an agenda for the coming year. 

 

The meeting adjourned at 4:02 PM.  

Drafted from Jennifer Dixon’s notes.  Thank you! 
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Sticky Note
Does this reflect students who graduated before 2016 but had violations within this window?  The table below suggests not but most people would read this statement as covering all violations during this period.
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Sticky Note
Are these calendar years or academic years?
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Proposal for Recognizing and Branding the First Year Experience at 
Villanova University 

Overview: 

Since 1995, Villanova University has featured a distinctive and rigorous mission-driven 
set of common courses and residential experiences for all first year students across all 
four colleges.  This year-long experience revolves around three required courses—the 
“Augustine and Culture Seminar (ACS 1000 and ACS 1001) and Theology 1000 “Faith, 
Reason, and Culture”—along with a residential component, including residential 
thematic learning communities. 

This proposal recommends that the University take advantage of this existing set of 
common courses and learning community experiences, and re-name the sequence as 
the “First Year Experience” (FYE) to better identify and publicize the uniqueness of an 
Augustinian education. 

Purpose of a FYE at Villanova: 

Many universities and colleges use a first-year experience model as a transition from 
high school to college-level work.  At Villanova, we have used the first-year common 
courses and learning communities to nurture our new students in the Augustinian 
values of unitas, veritas, caritas.  ACS is founded on the belief that seeking the truth 
(veritas) with respect and love (caritas) toward one another leads to deep and lasting 
community (unitas). Augustine himself serves as a model for our first-year students as 
they learn to be like him in his passionate engagement with “the higher things”: 
literature, history, and politics; truth, justice, beauty, and moral values; the gods and 
God. 

The Augustinian mission is thus at the heart of the first-year experience.  Through it, we 
create an intentionally holistic educational environment that links the classroom 
seminar experience with co-curricular experiences.  These include: 

• Common classroom experiences using a seminar format that brings students
from all four colleges together in conversation centered on foundational
questions of self, community, justice, truth, and the life-well-lived;

• Common texts (including the Bible, the ancient Greeks, Augustine’s Confessions
in ACS 1000; and in ACS 1001, Shakespeare, a range of diverse voices from the
16th century to the present, along with selected authors within the Catholic
Social Teaching tradition to bring the Augustinian mission into active
conversation with modern issues of justice);

• An emphasis on foundational skills shared by all four colleges,  with a focus on a
writing-intensive, reading-intensive, and discussion-oriented curriculum;

Attachment 2
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• Exposure to the Augustinian and Catholic intellectual traditions; 
• Electronic writing portfolio; this portfolio stays with students for all four years, 

and is also linked to two other Foundation courses for CLAS and VSB – 
Philosophy 1000 and Ethics 2050). 

• Interdisciplinary experiences inside and outside of the classroom 
• Residential component (all students housed according to their fall ACS 

assignment; 43% of first year students in some sort of residential learning 
communities) 

 
The emphasis of the first-year experience at Villanova coincides with many of the “high-
impact educational practices” identified by the LEAP Challenge initiative of the AAC&U 
as best practices for student success.  These practices include: 
 

• First-Year Seminars and Experiences emphasizing critical inquiry, “big questions,” 
frequent writing, and information literacy through small groups of students 
working closely with faculty; 

• Common intellectual experiences 
• Learning Communities 
• Writing-intensive courses 
• Collaborative Assignments and Projects 
• Diversity/Global Learning 

(see Appendix III for full description of the LEAP High-Impact Educational Practices) 
 
Villanova University’s first-year experience is unique in several ways.  Most notably, we 
link academically rigorous mission-driven courses (ACS and THL 1000) to a community 
ethos common to all four colleges, including common texts shared across all sections.  In 
addition, we house all first-year students according to their ACS assignment, and 43% of 
those students are also linked to a learning community associated with their ACS class. 
 
ACS and Learning Communities  
To further promote community and solidification of the first-year experience, all 
incoming students are housed according to their ACS assignment to create a baseline of 
a living/learning environment within the residence halls. Commuter students are placed 
in commuter sections to bolster their sense of community as well.  
 
In 1997, the Office of Student Life partnered with ACS to create the first thematic 
residential learning community with 150 students. There are now eight different opt-in 
learning communities which incorporate an additional one-credit theme-specific course; 
themes include:  
 

• Leadership 
• Faith and Learning 
• Global Community 
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• Environmental Leadership
• Art and Culture
• Caritas Service Learning
• Creativity on the Page
• Healthy Living

The Honors Program features residential learning communities for the various thematic 
cohorts within the program.  ACS also partners with the Center for Access Success and 
Achievement for the St. Thomas of Villanova Scholars learning cohort. In addition, other 
defacto learning communities have been created, including the house-master models in 
Moriarty and McGuire Halls, and the “Crossroads” science and humanities cohort. As of 
fall 2016, approximately 43% of the first-year class was in some form of residential 
learning community.  

The Learning Communities have proved to be a place for partnerships to develop 
between ACS and the professional colleges. For example, the Environmental Leadership 
learning community draws on the expertise of Engineering and Environmental Science 
faculty; likewise, the Healthy Living learning community has partnered with the College 
of Nursing for various programming. The Crossroads learning community offers a team-
taught classroom experience with a professor of the humanities and a professor of the 
sciences. 

 Such partnerships within and across Colleges offer a natural way for new learning 
communities to continue to develop. 

Conclusion 

We propose to recognize and brand the existing set of courses and experiences as the 
First Year Experience, and to create a name for the experience specific to Villanova (e.g., 
The Tolle Lege Experience). 

In addition, we recommend that the University continue to build upon the framework 
of the first-year experience to include further growth of learning communities and 
expansion of other intentional programming within the first-year experience (diversity 
initiatives, for example, could become more holistic across the first-year experience).  In 
addition, the first-year experience can continue to be an intentional springboard for 
further programming and experiences in the sophomore year. 
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Appendix I 

Descriptions of the FYE Course Cluster:  ACS 1000/1001 and THL 1000 

I. Augustine and Culture Seminar Sequence
ACS (originally titled “The Core Humanities Seminar”) was created in 1992 as the
foundation of the Core Curriculum in the College of Liberal Arts and Sciences. Over time,
each of the other colleges have requested participation of their students in the ACS
sequence resulting in its establishment as a common freshman year curriculum
experience for all undergraduates as of 1995. Accordingly, all curricular development for
ACS since 1995 has aimed at a holistic first year experience across colleges.

At present, ACS provides a common classroom experience across 104 sections through: 

• Common foundational readings (including the Bible, the ancient Greeks,
Augustine’s Confessions in ACS 1000; and in ACS 1001, Shakespeare, a range of
diverse voices from the 16th century to the present, along with selected authors
within the Catholic Social Teaching tradition to bring the Augustinian mission
into active conversation with modern issues of justice);

• A connecting question of “Who Am I?”
• Emphasis on foundational skills of critical reading and writing; writing intensive

(30 pages of writing per semester)
• An electronic writing portfolio
• Participation in cultural events
• All students housed according to their ACS assignments

II. Theology 1000: Faith, Reason, and Culture

Inspired by the University Mission of an education “grounded in the wisdom of the 
Catholic intellectual tradition” this course is central in the pursuit of reflective 
exploration of the relationship between faith and life. Students of all faiths and cultures 
develop a more realized appreciation of Christian faith and morality. The course is 
foundational to the Villanova liberal arts experience and the institution’s Catholic 
identity. While most students take Theology 1000 in the freshman year, some do not 
based upon major-specific course sequencing.  
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Appendix II 

Alignment of the First Year Experience with the New Institutional Student 
Learning Goals 

These newly developed Institutional Student Learning Goals encompass the entirety of 
any given student’s educational experience including focused learning within their 
major/degree program. As such all of these goals cannot be expected to be 
incorporated as objectives within the FYE; however the committee believes it is 
important that the FYE be presented to the broader on- and off-campus community 
within the context of these educational and experiential objectives.  

The FYE supports some of the nine learning goals well, a few not so strongly. Here we 
outline some thoughts on how the FYE addresses these nine goals and highlight 
opportunity areas where changes could be instituted.  

In Depth Study: The upper level major requirements primarily support this goal, but the 
readings in ACS and THL classes lay a common base for further study.  

Moral / Ethical Behavior: All the colleges have formal ethical components in their 
curricula, but the FYE also introduces specific ethical ideas via the Catholic intellectual 
tradition and its commitment to social justice. 

Augustinian Values: This is a central focus of ACS 1000 and 1001 and THL 1000. The 
common readings for these core courses provide a reference point for later courses 
throughout the University.  

Lifelong Learning: No small set of courses can achieve this goal, but senior exit surveys 
indicate that the ACS sequence had a significant role in their intellectual development 
and presumably also will influence their future learning.  

Cultural Awareness: As the title states, the ACS sequence explicitly considers the role of 
culture in our lives. This University goal has this expanded interpretation: “Demonstrate 
an understanding of global and multicultural perspectives of human behavior, 
achievements, and ideas.” The committee believes the FYE lays a solid base for classical 
and western perspectives on behavior and achievements and ideas. Most ACS sections 
include some multicultural readings, but it is not a required component. The committee 
believes that adding more global and multicultural perspectives to ACS 1000 and 1001 
and THL 1000  is needed so that these core courses lay a stronger base for “global and 
multicultural” awareness.  

Communication / Research: ACS courses are writing intensive, introduce students to the 
basics of library research, and provide a good base for future research in advanced 
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courses. All sections of ACS stress oral communication, and many include formal oral 
presentations.  
 
Problem Solving: The ACS and THL courses introduce “complex problems” that require 
“reasoned judgment” so support student growth in problem solving.  
 
Service: Since a good number of ACS sections are tied into learning communities, many 
ACS students are involved in service.  
 
Leadership: Similarly, the many ACS sections tied into learning communities provide 
excellent opportunities for leadership.  
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Appendix III 

High-Impact Educational Practices 
A Brief Overview  (LEAP initiative; AAC&U) 
Excerpt from High-Impact Educational Practices: What They Are, Who Has Access to 
Them, and Why They Matter, by George D. Kuh (AAC&U, 2008) 
Chart of High-Impact Practices (pdf) 
High-Impact Educational Practices: A Brief Overview 
The following teaching and learning practices have been widely tested and have been 
shown to be beneficial for college students from many backgrounds. These practices 
take many different forms, depending on learner characteristics and on institutional 
priorities and contexts. 
On many campuses, assessment of student involvement in active learning practices such 
as these has made it possible to assess the practices’ contribution to students’ 
cumulative learning. However, on almost all campuses, utilization of active learning 
practices is unsystematic, to the detriment of student learning. Presented below are 
brief descriptions of high-impact practices that educational research suggests increase 
rates of student retention and student engagement. The rest of this publication will 
explore in more detail why these types of practices are effective, which students have 
access to them, and, finally, what effect they might have on different cohorts of 
students. 
First-Year Seminars and Experiences 
Many schools now build into the curriculum first-year seminars or other programs that 
bring small groups of students together with faculty or staff on a regular basis. The 
highest-quality first-year experiences place a strong emphasis on critical inquiry, 
frequent writing, information literacy, collaborative learning, and other skills that 
develop students’ intellectual and practical competencies. First-year seminars can also 
involve students with cutting-edge questions in scholarship and with faculty members’ 
own research. 
Common Intellectual Experiences 
The older idea of a “core” curriculum has evolved into a variety of modern forms, such 
as a set of required common courses or a vertically organized general education 
program that includes advanced integrative studies and/or required participation in a 
learning community. These programs often combine broad themes—e.g., technology 
and society, global interdependence—with a variety of curricular and cocurricular 
options for students. 
Learning Communities  
The key goals for learning communities are to encourage integration of learning across 
courses and to involve students with “big questions” that matter beyond the classroom. 
Students take two or more linked courses as a group and work closely with one another 
and with their professors. Many learning communities explore a common topic and/or 
common readings through the lenses of different disciplines. Some deliberately link 
“liberal arts” and “professional courses”; others feature service learning. 
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Writing-Intensive Courses  
These courses emphasize writing at all levels of instruction and across the curriculum, 
including final-year projects. Students are encouraged to produce and revise various 
forms of writing for different audiences in different disciplines. The effectiveness of this 
repeated practice “across the curriculum” has led to parallel efforts in such areas as 
quantitative reasoning, oral communication, information literacy, and, on some 
campuses, ethical inquiry. 
Collaborative Assignments and Projects  
Collaborative learning combines two key goals: learning to work and solve problems in 
the company of others, and sharpening one’s own understanding by listening seriously 
to the insights of others, especially those with different backgrounds and life 
experiences. Approaches range from study groups within a course, to team-based 
assignments and writing, to cooperative projects and research. 
Undergraduate Research 
Many colleges and universities are now providing research experiences for students in 
all disciplines. Undergraduate research, however, has been most prominently used in 
science disciplines. With strong support from the National Science Foundation and the 
research community, scientists are reshaping their courses to connect key concepts and 
questions with students’ early and active involvement in systematic investigation and 
research. The goal is to involve students with actively contested questions, empirical 
observation, cutting-edge technologies, and the sense of excitement that comes from 
working to answer important questions. 
Diversity/Global Learning 
Many colleges and universities now emphasize courses and programs that help students 
explore cultures, life experiences, and worldviews different from their own. These 
studies—which may address U.S. diversity, world cultures, or both—often explore 
“difficult differences” such as racial, ethnic, and gender inequality, or continuing 
struggles around the globe for human rights, freedom, and power. Frequently, 
intercultural studies are augmented by experiential learning in the community and/or 
by study abroad. 
Service Learning, Community-Based Learning  
In these programs, field-based “experiential learning” with community partners is an 
instructional strategy—and often a required part of the course. The idea is to give 
students direct experience with issues they are studying in the curriculum and with 
ongoing efforts to analyze and solve problems in the community. A key element in these 
programs is the opportunity students have to both apply what they are learning in real-
world settings and reflect in a classroom setting on their service experiences. These 
programs model the idea that giving something back to the community is an important 
college outcome, and that working with community partners is good preparation for 
citizenship, work, and life. 
Internships 
Internships are another increasingly common form of experiential learning. The idea is 
to provide students with direct experience in a work setting—usually related to their 
career interests—and to give them the benefit of supervision and coaching from 
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professionals in the field. If the internship is taken for course credit, students complete a 
project or paper that is approved by a faculty member. 
Capstone Courses and Projects 
Whether they’re called “senior capstones” or some other name, these culminating 
experiences require students nearing the end of their college years to create a project of 
some sort that integrates and applies what they’ve learned. The project might be a 
research paper, a performance, a portfolio of “best work,” or an exhibit of artwork. 
Capstones are offered both in departmental programs and, increasingly, in general 
education as well. 
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A framework for cross-college majors 

Elements of a policy for cross-college majors (CCMs) 

1) Draw lessons from experience with interdisciplinary programs (majors across departments)
and department with majors in more than one college (Economics)

2) Non-major degree requirements would come from home college; thus, non-major
requirements would differ depending on the major's home college.  CCMs would either have to
allow this flexibility or have different with-in major requirements depending on the home college
(as with Economics).

3) Requirements for major would be set by departments involved (not by an administrator)

4) Faculty should be hired into one of the departments for tenure & promotion purposes.

5) There needs to be a resource plan -- if majors are coming mostly from one college but much
of the staffing load is in the other college, that will create resource problems.

6) Should there be guidelines on minimum contributions from each college?  For example, what
if only 2 of 10 courses come from college A?  What alternate arrangements should be considered
in such cases?

7) How is this handled administratively?  Which Dean?  Who approves?  What subsequent role
for APC (if any)?

Feedback from Randy Weinstein: 

- For some majors, incoming first year students are admitted into the major (e.g., Sciences
and Engineering).  Would incoming students be admitted into a CCM?

- How would staffing be managed for specialized courses that fall outside the departments
involved?

- Pathway to a CCM should be from cross-college course offerings to minor to CCM (to
demonstrate demand and feasibility) rather than just based on a proposal

- Guidelines should be developed for principles behind a CCM, e.g., balance between
participating departments and colleges in terms of # majors, # of courses taught in each college.
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